Pupil premium strategy statement

The Orchard Lea Federation

Orchard Lea Infant School Q;

‘. Orchard Lea Junior School Pl

This statement details our school’s use of pupil premium (and recovery premium) funding
to help improve the attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the outcomes for disadvantaged pupils last academic year.

School overview —

Infant Junior
Detail Data Data
Number of pupils in school 123 218
Proportion (%) of pupil premium eligible 30 pupils 64 pupils
pupils 24% 29%

Academic year/years that our current
pupil premium strategy plan covers (3
year plans are recommended)

2025 — 2026 — New strategy

Date this statement was published

September 2025

Date on which it will be reviewed

July 2026

Statement authorised by

Sarah Ackerman — Executive Head teacher

Pupil premium lead

Claire Wilson - Teaching and Learning Lead

Governor / Trustee lead

Luisa Corta-Carrasco — Chair of Governing Body

Funding overview — see more detail on page 12

Infant Junior

Detail Amount Amount
£50,710 £99,590

Pupil premium funding allocation this academic year S”XC'L”:g‘g (including 1x PLAC)
1x PLAC)

Recovery premium funding allocation this academic year £0 £0

Pupil premium (and recovery premium*) funding carried £0 £0

forward from previous years (enter £0 if not applicable)

Total budget for this academic year £50,710 £99,590




Part A: Pupil premium strategy plan

Statement of intent

At Orchard Lea, we want to deliver a curriculum with our core aim of Every Child, Every Day at the heart
of all we do. We want to ensure that we deliver an excellent education for all of our children across our
federation.

Our curriculum is based on the following principles:

o All pupils will be offered a broad, balanced and engaging curriculum offer.

e Every child should be able to access the full curriculum offer.

e We strive for the highest standards and outcomes for all our pupils.

e Learning experiences will be sequenced to provide a progressive journey throughout the primary
phase.

e Our curriculum will extend beyond the academic and provide pupils with enriched opportunities.

e Pupils will be prepared for the next stage in their education.

Underpinning these principles are our Learning Powers of:

e Caring - Caring Koala - We want our pupils to care about themselves, their work, others, our school
and also the wider world.

o Resilient - Mighty Mouse - We want our pupils to be able persevere, confidently handle challenges,
setbacks and change.

e Collaborative — Busy Bee - We want our pupils to be able to work together, take turns, be able to ne-
gotiate and listen to others.

¢ Reflective — Observant Owl - We want our pupils to be able to ask and answer questions, to be able
to reflect on mistakes, listen to feedback and learn from situations as they grow.

¢ Independent — Ready Robin - We want our pupils to be able to make connections in their learning, to
be prepared to learn, to make their own safe choices, solve problems and give things a try.

Our vision is that all children, irrelevant of background, receive high quality, inclusive teaching to enable
them to achieve the highest possible standards. This strategy statement aligns with our learning powers and
core values, which are: caring, resilient, collaborative, reflective and independent. Furthermore, we believe
that all children should have access to a broad, balanced and enriched curriculum. Therefore, the aims of
our strategy plan are as follows:

o For all of our pupils to have a happy, safe and memorable childhood.

e For pupil premium children to have an attendance that is in line with their peers

e Toidentify and remove any barriers to learning to ensure that pupil premium children achieve at least
in line with their peers.

e To have access to a wide, broad balanced curriculum including trips, clubs and opportunities to
pursue personal interests.

e To equip all pupils with the cultural capital, skills and knowledge they may need for the next stage in
their education.

Our Pupil Premium strategy plan aims to address the main barriers our children face through rigorous
tracking, careful planning and targeted support and intervention. This statement will be monitored termly by
SLT and the Governing Body.




Challenges

This details the key challenges to achievement that we have identified among our disadvantaged

pupils.

Challenge | Detail of challenge

number

1 Reading
Infant — phonics
Rigorous and forensic analysis of Phonic Screening Test 2025 results indicates that pupils
who are double or triple disadvantaged (13/19) are not achieving a pass mark in comparison
to their peers. 47% of PP pupils passed the phonics screening test scoring a mark of 34 or
greater. 90% of those PP who did not pass are double/triple disadvantaged.
This data indicates that these pupils are less secure in recalling and applying set 3 sounds
compared to their peers. Also, it has been identified that their blending is an area for
development, particularly blending words with 4 or 5 sounds, finding particular challenges
when hearing the blend at the beginning and end of a word, such as stamp, pond, blob.
Reading fluency
The rigorous tracking of reading attainment shows that of the 36 children who are in the
lowest 20% of readers, who are not at the expected reading level for their age, 25 are pupil
premium and double or triple disadvantaged.
Junior — targeted intervention to support close gaps
Across the Junior school 75% of pupils are achieving age related expectations in Reading at
the end of the academic year 2024 2025. 61% of pp pupils are achieving age related
expectations in Reading at the end of the academic year 2024 2025
Rigorous and forensic analysis of end of year reading data identifies that 21/24 — 88% of pp
pupils who are not achieving age related expectations are also SEND (double/triple
disadvantaged).

2 Social Emotional Mental Health - lived experiences and readiness to learn
Analysis of individual pupils and their personal/family circumstances indicates that many of
the pupil premium pupils across the federation have difficulties with readiness to learn e.g.
transition challenges, being settled in class in the morning, as well as displaying dysregulated
behaviour and requiring support to overcome anxious behaviours.
55% of pp/disadvantaged pupils in the Infant school have and/or need additional (formally
and informally identified) support with their social and emotional mental health.
37% of pp/disadvantaged pupils in the Junior school have and/or need additional (formally
and informally identified) support with their social and emotional mental health.

3 Finances and resources
Many identified pp/disadvantaged families are still facing financial hardship with financial
challenges in order for their children to access the enhanced curriculum e.g. after school clubs
(extracurricular), trips/residentials, access to free pre-loved school uniform.

4 Attendance

Attendance for PP pupils across the federation is improving but we aim to ensure it is in line
with those who are non-pp.

End of 2024-2025 academic year:
Infant — 93% attendance for PP pupils — 19% persistent absentees
Junior — 94% attendance for PP pupils - 17% persistent absentees
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1

Infant - Phonics:

Reading | oOf the 10 PP children who did Identified and focus pupils will be regularly tested on set 1, 2
not pass the PSC - Identified and 3 sound retention and application to closgly monitor pro-
double/triple disadvantaged gresls r_:lnd gaps in sound knowledge and application — miscue

) ) . analysis.
gggglsegtgsppglrsgg_révsli ri?la\l((sar Blgndi_ng skills vinI be taught in small focus groups to pupils,
2 and will close the gap and pr|ma_1r_|ly focu_ssmg on4/ 5 Iette_r words. _
pass the phonics screening Identified pupils (dOl_JbIe/trlpIe Q|sadvanta_lged pupﬂs) shov_v ac-
test in June 2026 by (50%) celerated progress, in comparison to their peers, with their pro-
' gress, retention and recall of targeted sounds.
Children will move through the RWI colours at a rate that is
similar to their non PP peers.
6 amount of the current Year
2 pupils who did not pass the
phonics screening, who are
double / triple disadvantaged,
will pass their re-take phonics
screening in June 2026.
All double/triple disadvantaged pupils who are not achieving
Junior School are in receipt of additional reading interventions within groups
To increase the number of as W_eII as personalised opportunities to progress with their
pupil premium children readl_n_g. . . ,
meeting the age related Identlfleq pupils (as above) receiving regular suppc_th in class
expectations at the end of the f_rom their class teachers and support staff. Thesg interven-
academic year by 10% to tions are marketed by a blue dot and can be easily identified.
71%. Assessments, individual/personalised as well as whole school
data, to show progress for the amount of those gaining ARE at
the end of the academic year.
2 Identified children are A reduction of incidences on CPOMS linked to friendship,
SEMH supported to receive suitable, | bullying, raising a concern, behaviour.

regular (where relevant),
support to help with their
social and emotional
wellbeing. They will be
supported and equipped with
emotional supports, alongside
their families, to equip them to
be better at self-regulating
and therefore access learning
alongside their peers.

To develop our behaviour pol-
icy to reflect the changing

needs of our children, ensuring

behaviour skills are explicitly
taught so SMSCH needs be-
come less of a barrier to a
child’s progress.

To develop all stakeholders
understanding of lived differ-
ences and build on existing

An increase in pupils accessing the daily offer, in class,
alongside their peers — showing readiness to learn,

ELSA notations / CPOMS records will show that regular
emotional support is having a positive impact on specific
children’s behaviour, stability and/or choices.

Individualised case studies will highlight and demonstrate the
impact of emotional support.

A smooth transition between all year groups, particularly year
R —year 1 and year 2 to year 3 (infant to junior).

Pupil conferencing and pupil voice will demonstrate the impact
of support and strategies they have learnt — pupils will be able
to explain the strategies they have been taught and are using
to help their regulation of emotion.

PSHE (SCARF)THRIVE implemented and self-referring to the
strategies away from the point of teaching

Feedback from staff via questionnaires will demonstrate that
they are equipped and using knowledge gained of how to
support children to re-regulate and knowing the line of referral
SO pupils are ready to learn.




knowledge of equity, to en-
hance the day to day teaching
and learning for all

3

Finance
and
Resources

All pupil premium children will
be been offered opportunity to
access the full enriched
curriculum without a financial
barrier.

Rigorous analysis of club acceptance and attendance will
demonstrate and show that is pupil premium/disadvantaged
pupils attending will be proportionate to the percentage of
pupil premium children in the school.

All pupils offered clubs first and priority given to PP children
with after school clubs.

Staff at school will review residential opportunities in order to
reduce costs where possible. As well as this, significant notice
will be given to all parents of all trips and contributions.

All pp/disadvantaged families will be made aware the support
with costing that the school can offer and this will be clearly
communicated with them (in advance).

Access and information will be sent to all eligible families -
e.g. HAF opportunities.

Food bank/vouchers prioritised to particular families when
they are available.

Families in need will have support with school uniform — pre-
loved access and priority.

4
Attendance

Attendance data shows that
the gap continues to reduce
between PP attendance and
attendance for all.

To continue to reduce
Persistent absentee
percentages (PP) across the
school.

Pupils who have 90 — 95%

absence to reduce across the
school.

Procedures are followed consistently for all pupils who are
absent — system in place and robust.

Regular monitoring will evidence action school has taken.
In school attendance data will demonstrate this reduction.

Pupil case studies will evidence impact — personalised actions
to improve attendance e.g. staff collecting child

There will be an improvement in attendance/punctuality for
those families who have been/are supported by the Family
support worker.

Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium) funding
this academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: Please see budget on page 12
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Activity Evidence that supports this approach — EEF 2024 - 2026 Challenge
number(s)
addressed

Read Write Inc The EEF toolkit identifies phonics intervention as having a 5 month improvement impact. 1

training — new The EEF toolkit identifies reading comprehension strategies at having a 6 month

members of staff. improvement impact

Phonics — as well

as Fluency and

Fresh start.

i vidence indicates that high quality teaching is the most important lever schools have to
HIAS support time | Evid d hat high qual h h [ hools h 1
for Enalish — improve pupil attainment, including for disadvantaged pupils. Schools should focus on
g building teacher knowledge and pedagogical expertise, curriculum development, and the
Reading_ purposeful use of assessment. In some cases, this may include the selection of high-quality
curriculum materials, or investment in the use of standardised assessments. Supporting
resources: * The EEF’s guidance reports offer practical, evidence-based advice to schools
on a range of topics to support high quality teaching, such as improving literacy, maths,
science and improving teacher feedback. The EEF Toolkit includes summaries of the best
available evidence on approaches. * Evidence Based Education’s Great Teaching Toolkit
provides an accessible summary of high-quality evidence on components and routes to
improve teacher effectiveness. « Cognitive science approaches offer principles that hold
promise for improving the quality of teaching. The EEF ‘Cognitive Science Approaches in
the Classroom: A Review of the Evidence’ summarises the evidence for teachers.

Emp|0yment of A common form of support for teacher professional development is mentoring and/or 1234

T hi d coaching, particularly for early career teachers. Schools should carefully consider the

eaching an mechanisms, for example, whether they are going to be adopting a mentoring or coaching

Learning Lead approach. Supporting resources: * The EEF guidance on ‘Effective Professional

Development’ is accompanied by a poster to help consider the ‘Effective Mechanisms of PD’ -
across the . . . : )
i i.e. what are the essential elements that make mentoring or coaching more likely to be

Federation effectiv

Training from the Self-regulation strategies have a positive impact (+ three months), on average, and may bej 12

Prim ary a cost-effective approach for raising attainment.

Behavioural Staff are likely to benefit from training or professional development to use

Service (PBS) to approaches successfully.

support and equip : : : _ : —

Helping young children to talk and think about their own actions and behaviours is likely to
teachers and help them with not just their learning and social interactions in early years settings but ma

support staff with

strategies for Both targeted interventions and universal approaches have positive overall effects. Schools|

. should consider the appropriate combination of behaviour approaches to reduce overall
supporting provide tailored support where required.

challenging

behaviour,

regulation and

families.

Dissemination of 34

training and review

of behaviour

policy- supported

learning — TB

THRIVE training Impact and Evidence | The Thrive Approach 2

and approaches to
be disseminated to

See link above.



https://www.thriveapproach.com/impact-and-research

all staff across the
federation.

Whole school
metacognition
training for all staff.

Whole school
training -
Education
Psychologist — for
ADHD and ASD —
understanding how
to support these
pupils with their
SEMH and SEND
needs.

Whole school
training —
Education
Psychologist —
understanding the
process of EHCP
and applying
personal strategies
to support pupils
who are PP and
SEND.

1. The average impact of metacognition and self-regulation approaches is high (+8 months
additional progress) however, it can be difficult to realise this impact in practice. Teachers
should be supported to both explicitly teach metacognitive strategies and to promote meta-
cognitive skills in lessons.

2. The research evidence indicates that explicitly teaching strategies to help pupils to plan,
monitor and evaluate specific aspects of learning can be effective. Research suggests these
should be taught and applied to the usual curriculum content, rather than taught discretely

through Dthinking skills’ lessons.

3. Teachers can promote metacognition by modelling their thinking aloud. For example,
teachers might explain their thinking when planning an exam response or breaking down

a mathematical problem, alongside promoting and planning for metacognitive talk related to
lesson objectives.

4. In effective studies, teachers often model the explicit use of a metacognitive strategy during
a task. For example, they might co-construct a planning checklist and explain how this sup-
ports learning, or verbalise self-questioning to evaluate progress

1. Social and emotional learning approaches have a positive impact, on average, of 3 months’
additional progress in academic outcomes over the course of an academic year.

2. The studies in the Toolkit focus primarily on academic outcomes, but it is important to con-
sider the other benefits of SEL interventions. Being able to effectively manage emotions will
be beneficial to children and young people even if it does not translate to reading or maths
scores.

1. Collaborative learning approaches have a positive impact, on average, and may be a cost-
effective approach for raising attainment

2. Pupils need support and practice to work together; it does not happen automatically. Pro-
fessional development can support the effective management of collaborative learning activi-
ties

12

Targeted academic support (for example, tutoring, one-to-one support,

structured interventions)

Budgeted cost: Please see budget on page 12

Activity

Providing pupils opportunity to
read aloud regularly to an

adult in school.

outcomes (+6 months’ additional progress).

2. Interaction for learning is a key aspect of these interventions. Ap-
proaches often involve spoken interaction between the practitioner and
pupils and between peers.

Evidence that supports this approach — Challenge
EEF 2024 — 2026 number(s)

addressed
1. On average, oral language approaches have a high impact on pupil 1




Identified focus pupils for
oracy during book talk/book
study — whole class level and
interventions

3. The evidence is strongest on interventions that are integrated with
the existing curriculum. It is important to consider how any changes or
refinements to practice are integrated with the curriculum.

4. Oral language interventions can be an effective approach for disad-
vantaged pupils. In the research evidence, the higher the proportion of
disadvantaged pupils taking part, the more effective the intervention
seemed to be.

Identlfled_ puplls to _have . 1. On average, one to one tuition is very effective at improving pupil 12

personallsed phOﬂICS / [(Vi{e]aTa[s MMl outcomes. One to one tuition might be an effective strategy for provid-

to Support their individual ing targeted support for pupils that are identified as having low prior at-
tainment or are struggling in particular areas.

needs. 2. Tuition is more likely to make an impact if it is additional to and ex-
plicitly linked with normal lessons.
3. One to one tuition can be expensive to deliver, particularly when de-

All doubleftriple disadvantaged | [WEECRACEEEENIRER R e EIETERR (Ve do Rl iy

; i ; teaching assistants or in small groups rather than one to one have

pL_ijIS W!’]O are not aChlevemg smaller positive effects, on average, but may be a cost-effective solu-

will receive 2 extra reads per tion to providing targeted support.

week. These children will re- 4. For one to one tuition led by teaching assistants, interventions are

. likely to be particularly beneficial when the teaching assistants are ex-

Ce_lv_e tafgeted ﬂue_ncy support perienced, well-trained and supported — for example, delivering

within guided reading, task ad- | EENaUEeRNE o)

aptation will ensure these chil-

dren are given additional op-

portunities to practise and ap-

ply phonics to ensure it is

greater embedded.

Infants — Phonic sounds e.g.

setl123

Juniors — 1:1 tuition to plug

identified gaps

Training to volunteer readers 1

to ensure when children read

they are being corrected

appropriately and keeping

fidelity to the scheme

(RWriInc)

Purchase of more Read Write The EtEF toolkit identifies phonics as having a 5 month improvement 1
m .

Inc resources as well as mpac

_readlng S.Cheme books and The EEF toolkit identifies reading comprehension strategies at having

interventions e.g. core texts, a 6 month improvement impact.

the Fresh Start / Fluency

project. Age appropriate texts.

ELSA and family/mental 'r:]r;emlilii;;(:g\lll(eltr:ii?tlfles social and emotional learning as having a 4 2

health support provided in 1:1

or small group sessions The EEF toolkit identifies metacognition and self-regulation as having
a 7 month impact.

HIAS training - reading and The EEF toolkit identifies TA interventions as having a 4 month 1

early reading improvement impact.
The EEF toolkit identifies small group tuition as having a 4 month
improvement impact.

Professional development and 12

training (in house) to teachers

learning is a cost-effective approach, on average, but is




and staff for strategies for over
learning and memory recall /
retrieval.

challenging to implement effectively. Schools should plan for changes
and assess whether the approach is successful within their context.
2. A high level of success should be required before pupils move on to

new content — it is crucial to monitor and communicate pupil progress
and to provide additional support for pupils that take longer to reach
the required level of knowledge.

The EEF guidance report on ‘Working with Parents to Support

Fa}-rl‘? Ifly S.lil.pp(ll"[ Worker to work Children’s Learning’ includes a focus on offering more intensive 24
wi amilies 1o improve support, which can include approaches to support attendance.
attendance
Family support worker to work The EEF toollfit identifies parental engagement as having a 4 month 234
. - . improvement impact.
alongside families to build and
maintain _trust and lines of Levels of parental engagement are consistently associated with
communication to support improved academic outcomes. Practical approaches, such as
them emotionally and supporting shared book reading, or tailoring positive communications
financia”y about learning, can prove actionable for schools. Supporting
resources: * The EEF Toolkit has a strand on parental engagement. «
The EEF guidance report on ‘Working with Parents to Support
Children’s Learning’ offers practical approaches and insights for
communicating and supporting parents.
Teacher release time to deliver | The EEF toolkit identifies small group tuition as having a 4 month 1
high quality interventions. Improvement impact.
LSA’s will be appointed to Evidence indicates that high quality teaching is the most important 1

ensure that all classes have an
LSA to support during core
subject teaching.

Reading as a priority.

lever schools have to improve pupil attainment, including for
disadvantaged pupils. Schools should focus on building teacher
knowledge and pedagogical expertise, curriculum development, and
the purposeful use of assessment. In some cases, this may include
the selection of high-quality curriculum materials, or investment in the
use of standardised assessments. Supporting resources: « The
EEF’s guidance reports offer practical, evidence-based advice to
schools on a range of topics to support high quality teaching, such as
improving literacy, maths, science and improving teacher feedback.
The EEF Toolkit includes summaries of the best available evidence
on approaches. * Evidence Based Education’s Great Teaching
Toolkit provides an accessible summary of high-quality evidence on
components and routes to improve teacher effectiveness. « Cognitive
science approaches offer principles that hold promise for improving
the quality of teaching. The EEF ‘Cognitive Science Approaches in
the Classroom: A Review of the Evidence’ summarises the evidence
for teachers.

Wider strategies (for example, related to attendance, behaviour,

wellbeing)

Budgeted cost: Please see budget on page 12

Activity Evidence that supports this approach — EEF | Challenge
2024 - 2026 number(s)
addressed

ELSA hosting an invited The EEF toolkit identifies social and emotional learning as having a 4 2

targeted breakfast
club/sensory circuits to
support regulation and

month improvement

The EEF toolkit identifies metacognition and self-regulation as having a
7 month impact




attendance — as required.
Evolving — needs.

The EEF toolkit identifies social and emotional learning as having a 4

Training for month improvement 2
identified/specified staff
members to deliver: The EEF toolkit identifies metacognition and self-regulation as having a
THRIVE 7 month impact.
Review of all trips to ensure Social mobility commission report 2023 (March): Extra-curricular 3
that t ke the tri activities boost young people's confidence to interact socially with
at costs ma_ ethetrp others; extend their social networks; and provide them with new skills
more accessible to all. and abilities. Above all, they offer an important space to have fun and
relax away from the pressures of school work. (Social Mobility
Commission report — An Unequal Playing Field)
Ana|yse clubs and prioritise Social mobility commission report 2023 (March): Extra-curricular 3
. . . activities boost young people's confidence to interact socially with
pupil premium pupils so that others; extend their social networks; and provide them with new skills
they are able and and abilities. Above all, they offer an important space to have fun and
encouraged to attend. and relax away from the pressures of school work. (Social Mobility
. J Commission report — An Unequal Playing Field)
that cost is not a barrier.
paying for one club per The EEF toolkit identifies arts participation as having a 3 month impact.
term.
Social mobility commission report 2023 (March): Extra-curricular activities
boost young people's confidence to interact socially with others; extend
their social networks; and provide them with new skills and abilities.
Above all, they offer an important space to have fun and relax away from
the pressures of school work. (Social Mobility Commission report — An
Unequal Playing Field)
Provide PP children with Social mobility commission report 2023 (March): Extra-curricular 34
. . activities boost young people's confidence to interact socially with
chance to engage_ln _V\_”der others; extend their social networks; and provide them with new skills
roles and respon5|b|I|t|es and abilities. Above all, they offer an important space to have fun and
i relax away from the pressures of school work. (Social Mobility
€.g. lunch tlm.e superstars, Commission report — An Unequal Playing Field)
school council.
Regular communication The EEF guidance report on ‘Working with Parents to Support 4
ith t df il t Children’s Learning’ includes a focus on offering more intensive
W' paren S an ,aml les 1o support, which can include approaches to support attendance
increase children’s
attendanpe at S_ChOOL The EEF toolkit identifies parental engagement as having a 4 month
personalised with: phone improvement impact.
calls, letters, meetings and
actions set. Levels of parental engagement are consistently associated with
improved academic outcomes. Practical approaches, such as
supporting shared book reading, or tailoring positive communications
about learning, can prove actionable for schools. Supporting resources:
* The EEF Toolkit has a strand on parental engagement. « The EEF
guidance report on ‘Working with Parents to Support Children’s
Learning’ offers practical approaches and insights for communicating
and supporting parents.
Supporting families with The EEF guidance report on ‘Working with Parents to Support 234

cost of living — uniform, food
vouchers, holiday clubs in
local area.

Children’s Learning’ includes a focus on offering more intensive
support, which can include approaches to support attendance
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The EEF toolkit identifies parental engagement as having a 4 month
improvement impact.

providing parenting The EEF guidance report on ‘Working with Parents to Support 124
ksh to inf Children’s Learning’ includes a focus on offering more intensive
WOrKsnops 1o Inform . support, which can include approaches to support attendance
parents how to support their
children €.g. TTRS, phOﬂICS The EEF toolkit identifies parental engagement as having a 4 month
. . i ti t.
Working with the school improvement impac 24
nursing team to provide _ . .
Levels of parental engagement are consistently associated with
regular support and improved academic outcomes. Practical approaches, such as
information to parents_ supporting shared book reading, or tailoring positive communications
about learning, can prove actionable for schools. Supporting resources:
* The EEF Toolkit has a strand on parental engagement. « The EEF
guidance report on ‘Working with Parents to Support Children’s
Learning’ offers practical approaches
. . . The EEF toolkit identifies parental engagement as having a 4 month
Ensurmg communication improvement impact. 234
and reminders
(emalls/texts/phonecalIs) Levels of parental engagement are consistently associated with
gre S_e_nt Spec_lf_lca'"y to improved academic outcomes. Practical approaches, such as
identified families who may supporting shared book reading, or tailoring positive communications
need support e.g. sports about learning, can prove actionable for schools. Supporting resources:
daysi non school uniform * The EEF Toolkit has a strand on parental engagement. « The EEF
d ays dress up d ays. guidance report on ‘Working with Parents to Support Children’s
Learning’ offers practical approaches
Parental engagement approaches have, on average, a positive impact
of five months’ additional progress. It is crucial to consider how to|
. ra Overall, the average impact of arts participation on other areas of aca-
Sele_Cted and identified demic learning appears to be positive but moderate, about an additional 23
pupils to be allocated a three months progress.
funded space for
Rocksteady (music) Improved outcomes have been identified in English, mathematics and sci-
ence. Benefits have been found in both primary and secondary schools.
Infant: Early literacy approaches typically increase children’s learning by abou 123

Provide pupil premium
pupils who are new entrants
to Year R with a resource
pack to support their
learning at home e.g. glue,
paper, set 1 sound cards.

Provide children with story
books that they are able to
take home and share as a
family.

Infant:

Parents invited to watch a
teacher deliver a phonics
and a guided reading

four months. Approaches that develop literacy skills and knowledge can
have an important effect on early reading. The evidence for the positive
impact of early literacy approaches is extensive.

The average impact of the Parental engagement approaches is about
an additional four months’ progress over the course of a year.

Levels of parental engagement are consistently associated with
improved academic outcomes. Practical approaches, such as
supporting shared book reading, or tailoring positive communications
about learning, can prove actionable for schools. Supporting resources:
» The EEF Toolkit has a strand on parental engagement. » The EEF
guidance report on ‘Working with Parents to Support Children’s
Learning’ offers practical approaches
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session at key points
through the year.

RWI QR codes to be
emailed home to share
virtual classroom to support
learning at home.

Infant School

Teaching: £23,739

Targeted academic: £21,957

Wider strategies: £6718

Total budgeted cost: £52,414
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Teaching Forecast
Read Write Inc - training for new members of staff/update training £1000
HIAS support days £4,770
£795 per day x 6 days
Release time for teachers/leaders to work with HIAS £1,080
£216 x 5 days
Employment of Teaching and Learning Lead x 0.5 day a week £7623
English (reading, phonics and writing) leader 0.5 x a week £7766
Metacognition training for all staff £500
Whole school EP training — supporting early reading and SEND £1000
Sub total | £23,739
Targeted academic
Read write inc — targeted tuition/read aloud to adults £2506
LSA 0.5 days per week
New read write inc resources to support pupils £1000
ELSA employment — 1 x day per week £5217
Training for volunteer staff for Read Write Inc — English leader time £500
(including cover)
HIAS training £1000
FSW employment — 1/2 x day per week £2608
Teacher release time to deliver interventions to targeted pupils £9126
1 day per week — 2 teachers — 39 weeks £117 per % day cover
Sub total | £21,957
Wider Strategies
Shortfall for school trips (if requested) £500
After school clubs — funding one club per term. £3500
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Average £200 per pupil for whole year — 50% take up.

Cost for reminders for texts to parents £100

FSW employment —0.5 x day per week £2018

Packs for pupils upon entry to Year R — e.g. glue stick, books, £100

flashcards

Approx £10per pupil, based on 10 pupils

Rocksteady £500
Sub total | £6718

Total

£52,414

Junior School

Teaching: £ 25,229
Targeted academic: £51,713

Wider strategies: £11,148

Total budgeted cost: £88,090

Teaching

Forecast
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Read Write Inc / Fresh Start / Fluency Project — training for new £1000
members of staff
HIAS support days £795 per day x 5 days £3,975
Release time for teachers/leaders to work with HIAS £1,080
£216 x 5 days
Employment of Teaching and Learning Lead x 0.5 day a week £7623
English (reading, phonics and writing) leader 0.5 x a week £6551
Whole school EP training — supporting early reading and SEND £1000
Whole school EP training — awareness for staff to support pupils with £1000
ADHA / ASD
Whole school EP training — EHCP support process £1000
Metacognition training for all staff £1000
Training for teaching Reading — alternatives for RWrinc £1000
Sub total | £ 25,229
Targeted academic
Read write inc / Fresh Start / Fluency project - resources £200
Including alternatives to ReadWritelnc if required
Read write Inc resources / additional resources to support readers | £800
(age appropriate texts)
ELSA employment — 1 x day per week £5757
FSW employment — 1 x day per week £5757
Teacher release time to deliver interventions to targeted pupils £18,252
Y day per week — 4 teachers — 39 weeks £117 per % day cover
LSA additional intervention time — half an hour £20,947
£1715 per LSA X 10
Sub total | £51,713

Wider Strategies
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Shortfall for school trips (if requested) £1000

After school clubs — funding one club per term. £6930
Average £200 per pupil for whole year — 50% take up.

Cost for reminders for texts to parents £200
Rocksteady £1000

FSW employment —0.5 x day per week £2018

Sub total | £11,148
ol | £88,090
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Part B: Review of the previous academic year 2024-
2025

Outcomes for disadvantaged pupils

Part B - The review is for the academic year of 2024-2025

Infant school:

Intended outcomes:

1. Reading — blending and fluency
Specific targeted disadvantaged pupils will:
*make accelerated progress in Year 1 by achieving a pass in the phonics screening test (as
well as ensuring almost all Year 2 re-take pupils pass the phonics screening test.).
*make accelerated progress to be closer to achieving ELG/ARE in Reading.
Regular monitoring and observations by SLT and the subject leader shows evidence that pupils
progress well through Read, Write Inc modules — these are assessed half termly by the subject
leader to ensure consistency in standard and data. As a result of these rigorous, detailed
assessments children’s individual barriers are identified swiftly in order to enhance their
progress. Through regular internal monitoring and training, good consistent teaching with
fidelity to the scheme, and 1:1 tuition for identified pupils, pupils have made good progress
from their starting points This is supported from feedback from LLP visits and RWrInc learning
walk and feedback.

2. Reading and writing
Specific targeted disadvantaged pupils will make accelerated progress in identified areas:
Reading and writing.
Across KS1 there has been a 10% increase in PP pupils achieving ARE overall in Reading
from Phase 1 to Phase 3 (30% in girls in Year 2). Regular learning walks and monitoring of
books demonstrates that targeted training, support and interventions with identified areas have
had a positive outcome on the progress for these pupils. Many of these pupils are now
accessing the curriculum alongside their peers at an expected standard. Half termly
professional meetings with SLT and subject leaders show that teachers know the individuals in
their classes well and ensure a personalised approach and identified interventions have been
having an impact e.g. pre-teaching, misconception addressing, additional reading and teacher
directed interventions. Through observations (formal and informal), learning walks and pupil
conferencing it is evident that the introduction of Book Talk and oracy rehearsal has contributed
to engagement of many of these pupils and this has positively impacted the outcomes in their
books. During reading and writing lessons cutaway and peel away groups are regularly used to
enhance small group focussed learning that is effectively delivered through afl.

3. SEMH
Identified children to receive suitable, reqular (where relevant), support to help with their social
and emotional wellbeing, to equip them to be better at self requlating and access their learning
alongside their peers.
There has been a significant reduction in regulation/behaviour related incidences (logged on
CPOMSs) across the Infant school since identified children have been supported with self
regulation and their emotional wellbeing. For example, in Autumn term 2024, 15 PP pupils had
at least one red or orange level logged against their name. During the Spring term 2025, only 7
PP pupils had at least one red or orange logged against their name. Professional training;
Education Psychologist visits, in school professional development training as well as external
agencies (Safe Families), have trained and equipped staff with a sound understanding of
trauma and regulation strategies. Regular ELSA/TALA provision has equipped these pupils will
strategies to support their daily learning in an inclusive environment — pupil conferencing and
case studies have been completed to show a representation of the impact this has had on a
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personal level for these pupils. For example, one child receiving support in Y2 had 63
behaviour incidences logged in the academic year 2024 — 2025, during the Autumn term 2024
this reduced to 15 incidences and during the summer term 2025, we saw a further reduction to
only 2 incidences logged. Commentary from visitors, outside agencies and the local authority
have noted a noticeable positive difference. During a visit focused on maths in June 2025, a
Maths Advisor stated that the maths had been transformed and in Year 2 in particular the
children were all on task and the school was calm.

4. Gross and fine motor
To support the development of disadvantaged pupils gross and fine motor skills to enhance the
presentation of their work and their handwriting.
Through close monitoring it is evident that presentation and handwriting over the school has
significantly improved during the last academic year. Consistent expectations have been
upheld — case studies of individual demonstrate this clearly. Through internal and external staff
training; Physical Education experts, occupational therapists and sensory circuit training has
ensured that expectations are high and maintained. The children’s core, gross and fine motor
development has improved as has individual letter formation. Through detailed domain
analysis, gross and fine motor skills and handwriting/presentation no longer appear as an area
of focus for pp pupils at Orchard Lea Infant school.

5. Finances
All pupil premium children have been offered opportunity to access the full enriched curriculum
without a financial barrier.
Analysis and close monitoring of after school club attendance shows that a higher proportion of
pp pupils attend an after school club than those who are not pp. Autumn term 47% of pp pupils
attended an after school club, this increased to 63% in the Spring term and 53% in the Summer
term. Families have received support of vouchers, food banks and HAF opportunities as well
as having school uniform for their children funded by the school. All pupils have attended
education visits. The FSW has worked closely alongside these families to ensure they are
aware of these opportunities and offered personally the support of above.

6. Attendance
Persistent absentee percentages (PP) to continue to reduce across the school.
Pupils who have 90 — 95% absence to reduce across the school.
Robust procedures have been set to ensure that all staff are aware of those children whom
have attendance as a barrier. Pupils with less than 95% attendance has reduced by 5% since
November 2024 and May 2025.
SLT and the FSW have met with parents and had regular communication to improve the
attendance for certain individuals. School has worked closely with parents to have a
personalised approach to improving attendance e.g. reward charts, resource, advise and
guidance, support from parent’s groups and EHH support. Targeted pupils have been invited to
sensory circuits and early start to encourage pupils into school, as well as start them off with a
smooth settled morning. The percentage of persistent absentees of PP pupils at the end of the
Autumn term 2024 was 29% (12 pupils out of 41), by April 2025 this reduced to 22% and
reduced to 21% by June 2025 (8 pupils out of 41).

Junior school:

Intended outcomes:

1.Attainment

Specific targeted disadvantaged pupils make accelerated progress in identified areas.

As a result of specific staff training to improve the quality of teaching and learning across the
school, and refined, early identified targeted interventions, many of the identified
pp/disadvantaged pupils have made accelerated progress in identified areas. As a result of
staffs understanding of collective efficacy teachers are identifying and targeting specific
domains to close the gaps in order to meet ARE expectations now or next year. When
monitoring teaching and learning across the school it is evident that teachers are teaching
effectively to work with groups by using AFL, cutaway/peel away groups and therefore
spending quality teaching time with identified children. Year 3 data indicates there was in
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increase of 45% in ARE writing from phase 1 to phase 3. The writing domain with the lowest %
for year 4 and year 5 (sentence structure) is no longer an identified area for focus. The maths
domains identified as areas for development in year 4 (fractions) and year 5 (multiplication and
division) have been closed. Year 6 have worked with specific identified children to achieve an
improvement in combined ARE outcomes for pp pupils and teacher assessment is currently
70%.

2. Reading

Targeted children make accelerated progress through discrete Read Write Inc or fluency
interventions so that they read fluently and comprehend what they are reading in order access
texts alongside there peers.

Through consistent training, monitoring and delivery of Read Write Inc, Freshstart and fluency
interventions there has been a significant reduction in PP pupils receiving phonics support
programmes, and, as a result more PP pupils are accessing reading lessons alongside their
peers. In the Autumn term there were 12 PP pupils having Freshstart, by Summer 1 this
reduced to 4 pupils — this is a reduction of 66%. On average, 50% of PP pupils who had
Freshstart have progressed through 2 units, and 20% have progressed through 3 units across
the year.

3. SEND

SENDCO and class teachers accurately identify specific barriers for those children who are
disadvantaged and on the SEND register for cognition and learning.

Staff training in school, including EP support has been significant this academic year. There
has been a recent introduction of SEND monitoring and tracking systems that have begun to
show progress consistently being monitored and tracked for SEND pupils. Through learning
walks, book looks and pupil conferencing it is evident that there has been a significant
improvement in outcomes; task design, faded scaffold, suitable adaptation and personalised
learning for cognition and learning. Some year groups have been supported by leaders to
enhance the provision for SEND pupils and this has been gradually reduced as teachers
remain doing this consistently in their day to day planning. IEP’s have been refined and
reviewed, and a rigorous procedure in now in place. As a result, teachers are accurately
identifying specific barriers and putting in place appropriate adaptations to support PP pupils
who also have cognition and learning needs.

4. Attendance

Persistent absentee percentages (PP) to continue to reduce across the school.

Pupils who have 90 — 95% absence to reduce across the school.

Robust procedures have been set to ensure that all staff are aware of those children whom
have attendance as a barrier. Pupils with less than 90% attendance has reduced by 8%
between November 2024 and May 2025.

SLT and the FSW have met with parents and had regular communication to improve the
attendance for certain individuals. School has worked closely with parents to have a
personalised approach to improving attendance e.g. resources advise and guidance, support
from parent’s groups and EHH support. Targeted pupils have been invited to early start to
encourage pupils into school, as well as start them off with a smooth settled morning. The
percentage of persistent absentees of PP pupils at the end of the Autumn term 2024 was 29%
(16 pupils out of 56), by June 2025 this reduced to 12% (8 pupils out of 65).

5. SEMH

Identified children to receive suitable, regular (where relevant), support to help with their social
and emotional wellbeing, to equip them to be better at self requlating and access their learning
alongside their peers.

There has been a significant reduction in regulation/behaviour related incidences (logged on
CPOMSs) across the Junior school since identified children have been supported with self
regulation and their emotional wellbeing. For example, in Autumn term 2024, 20 PP pupils had
at least one red or orange level logged against their name. During the Spring term 2025, only
15 PP pupils had at least one red or orange logged against their name. Professional training;
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Education Psychologist visits, in school professional development training as well as external
agencies (Safe Families), have trained and equipped staff with a sound understanding of
trauma and regulation strategies. Regular ELSA/TALA provision has equipped these pupils
with strategies to support their daily learning in an inclusive environment — pupil conferencing
and case studies have been completed to show a representation of the impact this has had on
a personal level for these pupils. Commentary from visitors, outside agencies and the local
authority have noted a noticeable positive difference.

6. Finances

All pupil premium children will be been offered opportunity to access the full enriched
curriculum without a financial barrier.

Analysis and close monitoring of after school club attendance shows that a higher proportion of
PP pupils attend an after school club than those who are not PP. On average, 33% of PP
pupils attend an afterschool club each term — this is a higher representation than those
attending who are not PP. Families have received support of vouchers, food banks and HAF
opportunities as well as having school uniform for their children funded by the school. All pupils
have attended educational visits. The FSW has worked closely alongside these families to
ensure they are aware of these opportunities and offered personally the support of above.

Service pupil premium funding (optional)

3 pupils — Juniors

How our Service pupil premium will be used.

*Pupils having time, when required, with ELSA
*Contact and support, when required, with parents - FSW
*Identified pupils supported by meet and greet/sensory circuits.

*Half termly check in with member of staff to spend time supporting mental health and
positivity in school. A member of staff allocated an SPP advocate.

*Partake in Remembrance assemblies across the school (if they wish) and poppy
selling at school during remembrance period.

£350 per pupil - £1050
LSA - half a day per half term £65 —= £390
ELSA/FSW - half a day per half term £74 = £444

Sensory circuits/meet and greet/resources for meetings = £216
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