When our children leave Year R, we want them to be happy,
inspired learners who have the skills to be independent. We

‘6‘ will teach them to respect other and themselves, and the world around them and equip them
; with the confidence to face challenges with resilience and perseverance. We want them to
o @ be involved in conversations with their peers, to have their own ideas and listen to those of

others. Through carefully planned sequenced learning, we expect our children to have the

O r' C ha rl d Lea Fed e rlaT i O n skills they need, in each of the specific areas, so that they are ready for their continued

journey into Year 1 and beyond.

Ear'l y yea r's Orchard Lea Year R Team
Curriculum Intent
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Characteristics of Effective Learning

Our EYFS Curriculum is underpinned by our whole
school values; our vision for all children embraces a
growth mind-set, that children need to understand
how they learn, so they have success as life-long
learners.

The framework for Characteristics of Effective
Learning provides check points that we wish our
children to succeed and achieve in. This links to our
Building Learning Powers:

Mighty Mouse - developing resilience and stick ability
Busy Bee - being able to harmonise and co-operate
Ready Robin - to make links in our learning and our own
decisions in our play.

Observant Owl - editing and adapting as we go

Caring Koala - Promoting respect, kindness and
tolerance.

The Three Characteristics of Effective Learning
of the Early Years Foundation Stage
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trying when
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difficulties.
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achievements
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°~ Children
investigate
and experience
things. They are
willing to ‘have
ago’

and develop
their own ideas.
They make links
between ideas
and choose
ways to do
things
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ﬂ To be a happy member of our
classroom community. To solve

problems, and co-operate with
independence, regulation and
resilience.

Why this?

We notice our children are
dependent on co-regulation skills
when they start school. We know

they need fo be more independent
as they go through life and

demonstrate the importance of
\ belonging to a communify./

4. Show creativity and
imagination o be a
storyteller.

Why this?
Understanding and
developing narrative,
links to a love of
reading. We want to
develop creativity and
imagination fo upscale
language and strengthen
vocabulary.

Early Years Curriculum Intent
Our intent is based upon carefully thought through aspirations.
These reflect our vision, what we value as important for our children to achieve and why.

Our Aspirations for all

/2. To use mark making\

confidently as a way to
communicate our own
ideas.
Why this?
We see that putting pen
to paper 'be a barrier in
learning, we want all of
our children to be
confident in their
abilities to be a writer,
in whatever form that

may be.

3. To know how to stay
healthy and happy.

Why this? We recognise the
link between mental health
and activity on outcomes and
future life chances.

/ 5. To be curious about the local \
environment and the wider world. To
celebrate what makes us the same and
what makes us different.
Why this?
We know curiosity increases knowledge,
we want our children to be inspired by

the world they live in.

- J




Our Curriculum Milestones: Implementation

In order for our children to reach the curriculum goals, we have broken these intfo manageable key milestones. We
track individual children with our milestones in mind. This helps us to know and understand next steps to ensure
appropriate challenge and interventions are in place throughout the school year. These milestones are shared with
parents to ensure a transparent and shared dialogue takes place, focusing on individual children's needs.
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AR

ARS CURRTCULUM GOA

EARLY LEARNING GOALS — FOR THE END OF THE YEAR - HOLISTIC / BEST FIT JUDGEMENT!

- COMMUNICATION AND PERSONAL, SOCIAL, PHYSICAL [ ] LITERACY | |.2°2 MATHS UNDERSTANDING THE WORLD EXPRESSIVE ARTS AND
N LANGUAGE | EMOTIONAL DEVELOPMENT DEVELOPMENT . DESIGN
ELG: Self-Regulation ELG: Gross Motor Skills ELG: Comprehension ELG: Number ELG: Past and Present ELG: Creating with Materials

ELG: Listening, Attention and
Understanding

Listen attentively and respond to what
they hear with relevant questions,
comments and actions when being read
to and during whole class discussions
and small group interactions

Make comments about what they have
heard and ask questions to clarify their
understanding

Hold conversation when engaged in
back-and-forth exchanges with their
teacher and peers

ELG: Speaking

Participate in small group, class and one-
to-one discussions, offering their own
ideas, using recently introduced
vocabulary.

Offer explanations for why things might
happen, making use of recently
introduced vocabulary from stories, non-
fiction, rhymes and poems when
appropriate.

Express their ideas and feelings about
their experiences using full sentences,
including use of past, present and future
tenses and making use of conjunctions,
with modelling and support from their
teacher.

Show an understanding of their own
feelings and those of others, and begin

to regulate their behaviour accordingly.

Set and work towards simple goals,
being able to wait for what they want
and control their immediate impulses

when appropriate.

Give focused attention to what the
teacher says, responding appropriately
even when engaged in activity, and
show an ability to follow instructions
involving several ideas or actions.

ELG: Managing Self

Be confident to try new activities and
show independence, resilience and
perseverance in the face of challenge.

Explain the reasons for rules, know
right from wrong and try to behave
accordingly.

Manage their own basic hygiene and
personal needs, including dressing,
going to the toilet and understanding

the importance of healthy food choices.

ELG: Building Relationships
Work and play cooperatively and take
turns with others.

Form positive attachments to adults
and friendships with peers;.

Show sensitivity to their own and to
others’ needs.

Negotiate space and
obstacles safely, with
consideration for themselves
and others.

Demonstrate strength,
balance and coordination
when playing.

Move energetically, such as
running, jumping, dancing,
hopping, skipping and
climbing.

ELG: Fine Motor Skills

Hold a pencil effectively in
preparation for fluent writing
— using the tripod grip in
almost all cases.

Use a range of small tools,
including scissors, paint
brushes and cutlery.

Begin to show accuracy and
care when drawing.

Demonstrate understanding of what has been read
to them by retelling stories and narratives using their
own words and recently introduced vocabulary.

Anticipate — where appropriate — key events in
stories.

Use and understand recently introduced vocabulary
during discussions about stories, non-fiction, rhymes
and poems and during role-play.

ELG: Word Reading

Say a sound for each letter in the alphabet and at
least 10 digraphs.

Read words consistent with their phonic knowledge
by sound-blending.

Read aloud simple sentences and books that are
consistent with their phonic knowledge, including
some common exception words.

ELG: Writing

Write recognisable letters, most of which are
correctly formed.

Spell words by identifying sounds in them and
representing the sounds with a letter or letters.

Write simple phrases and sentences that can be
read by others.

Have a deep understanding of
number to 10, including the
composition of each number;

Subitise (recognise quantities
without counting) up to 5; -
Automatically recall (without
reference to rhymes, counting or
other aids) number bonds up to 5
(including subtraction facts) and
some number bonds to 10,
including double facts.

ELG: Numerical Patterns

Verbally count beyond 20,
recognising the pattern of the
counting system; - Compare
quantities up to 10 in different
contexts, recognising when one
quantity is greater than, less than

or the same as the other quantity.

Explore and represent patterns
within numbers up to 10,
including evens and odds, double
facts and how quantities can be
distributed equally.

Talk about the lives of the people around them and
their roles in society.

Know some similarities and differences between things
in the past and now, drawing on their experiences and
what has been read in class.

Understand the past through settings, characters and
events encountered in books read in class and
storytelling.

ELG: People, Culture and Communities

Describe their immediate environment using
knowledge from observation, discussion, stories, non-
fiction texts and maps.

Know some similarities and differences between
different religious and cultural communities in this
country, drawing on their experiences and what has
been read in class.

Explain some similarities and differences between life

in this country and life in other countries, drawing on

knowledge from stories, non-fiction texts and — when
appropriate — maps.

ELG: The Natural World

Explore the natural world around them, making
observations and drawing pictures of animals and
plants.

Know some similarities and differences between the
natural world around them and contrasting
environments, drawing on their experiences and what
has been read in class.

Understand some important processes and changes in
the natural world around them, including the seasons
and changing states of matter.

Safely use and explore a variety
of materials, tools and
techniques, experimenting with
colour, design, texture, form and
function.

Share their creations, explaining
the process they have used; -
Make use of props and materials
when role playing characters in
narratives and stories.

ELG: Being Imaginative and
Expressive

Invent, adapt and recount
narratives and stories with peers
and their teacher.

Sing a range of well-known
nursery rhymes and songs;
Perform songs, rhymes, poems
and stories with others, and —
when appropriate — try to move
in time with music.

“Every child deserves the best possible start in life and the support that enables them to fulfil their potential. Children develop quickly in the early years and a child’s
experiences between birth and age five have a major impact on their future life chances.” — Statutory Framework




LARLY VEARS CURRICULUM GOALS

Autumn Spring Summer

General Themes

I wonder what | Where do they How do we know I wonder if it What can I do | Is land better than
makes me me? belong? it's winter? really happened? with that? sea?
Whose Claws are |How do you I wonder what Can any vehicle Do all Super I wonder what lives
these? celebrate? change looks like? take me there? heroes wear a in the sea?
cape?

Frircipizs

Characteristics of Effective Learning
Playing and exploring: - Children investigate and experience things, and ‘have a go'. Children who actively participate in their own play develop a
larger store of information and experiences to draw on which positively supports their learning
Active learning: - Children concentrate and keep on trying if they encounter difficulties. They are proud of their own achievements. For children
to develop info self-regulating, lifelong learners they are required to take ownership, accept challenges and learn persistence.
Creating and thinking critically: - Children develop their own ideas and make links between these ideas. They think flexibly and rationally, drawing
on previous experiences which help them to solve problems and reach conclusions.

Unique Child: Every child is unique and has the potential to be resilient, capable, confident and self-assured.

Positive Relationships: Children flourish with warm, strong & positive partnerships between all staff and parents/carers. This promotes
independence across the EYFS curriculum. Children and practitioners are NOT alone - embrace each community.

Enabling environments: Children learn and develop well in safe and secure environments where routines are established and where adults respond
to their individual needs and passions and help them to build upon their learning over time.

Learning and Development: Children develop and learn at different rates). We must be aware of children who need greater support than others.

PLAY: At Orchard Lea, we recognize that play is the most important tool a child has when learning. Play allows children to explore new ideas in a
safe way, consolidate previous learning and develop socially, emotionally and academically. We are proud that our classrooms are full of play,
exploration and wonder; a messy, noisy classroom is a classroom full of learning.

We will ensure that all children learn and develop well, and are kept healthy and safe at ALL times.

“In planning and guiding what children learn, practitioners must reflect on the different rates at which children are developing and adjust their practice appropriately.” - Statutory Framework




Early Years Curriculum Enhancements - Text Drivers

Autumn 1

Autumn 2

Spring 1

Spring 2

Summer 1

Summer 2

I wonder what makes me
me?

Where do they belong?
Fairy Tales
Nursery Rhyme week

**Chinese New Year 29th
Jan
How do we know it's
Winter?

I wonder if it really
happened?

What can I do with that?

Is land better than sea?

Hook: Children's family
photos

Hook: Fairy door discovery

Hook: Ice curiosity tray

Hook: Dinosaur fossils
provocation

Hook: Littered garden
grounds

Hook: Pirate treasure
curiosity

Text drivers: Monkey
Puzzle

Smeds and the Smoos
A Quiet Night In

Colour Monster

Text drivers: The
Gingerbread Man

Goldilocks and the 3 Bears

The Three Little Pigs

Text drivers: Lost and
Found Oliver Jeffers

Poles Apart

Text drivers: Diggersauras

Stomp, chomp, here come
the dinosaurs!
Giganotosaurus

Dinosaurs from head to toel

Text drivers: Stanley's
Stick

Michael Recycle

Text drivers: The Night
Pirates

Pirate's Love underpants

Whose Claws are these?

How do you celebrate?
Diwali (31/10-1/11)

**Eid 30™ March
I wonder what change
looks like?

Can any vehicle take me
there?

Do all superheroes wear a
cape?

I wonder what lives in the
sea?

Hook: Muddy claw prints
foundin the classroom

Hook: Party invitation and
props

Hook: Frog spawn and Egg
arrival

Hook: hot air balloon
launch

Hook: Supertato is missing
his superpower cape!

Hook: Trip day will launch
a look into sea life

Text drivers: We're Going
on a Bear Hunt

The Gruffalo

Leafman

Text drivers: Stickman
The Jolly Postman

Don't Wake the Bear Hare

Text drivers: Tadpole's
Promise

Jasper's Beanstalk

Text drivers: How to catch
a star?

The way back home

Mr Grumpy's Motor Car

Text drivers: Supertato
Superworm
A Superhero Like you

Text drivers: Barry the Fish
with Fingers

Sharing a Shell

Smiley Shark

Wow Experiences: Bikeability (11*h November)
Forest school launch
Post box walk Christmas cards
Pre-school singalong

Nativity

Wow Experiences: Continued forest experience
Frozen ice
Chinese taster day

Chicks

Tadpoles

Eid day

Indoor planetarium

Wow Experiences:

Continued forest experience

Shop walk for snack café
Community visitors

Life bus PSHE

Stubbington Study Centre trip




LARLY YEARS REY SKTLLS PROGRESSION

Autumn Spring Summer
Curriculum I wonder what | Where do they How do we know it's I wonder if it really | What can I do | Is land better than
makes me me? | belong? winter? happened? with that? sea?
Enhancement Whose Claws are | How do you I wonder what change | Can any vehicle take Do all Super I wonder what lives
these? celebrate? looks like? me there? heroes wear a in the sea?
cape?
Communication | The development of children’'s spoken language underpins all seven areas of learning and development. Children's back-and-forth

and Language

Talk to parents about what
language they speak at home,
try and learn a few key words

and celebrate multilingualism in
your setting.

interactions from an early age form the foundations for language and cognitive development. The number and quality of the conversations
they have with adults and peers throughout the day in a language-rich environment is crucial. By commenting on what children are
interested in or doing, and echoing back what they say with new vocabulary added, practitioners will build children's language effectively.
Reading frequently to children, and engaging them actively in stories, non-fiction, rhymes and poems, and then providing them with
extensive opportunities o use and embed new words in a range of contexts, will give children the opportunity to thrive. Through
conversation, story-telling and role play, where children share their ideas with support and modelling from their teacher, and sensitive
questioning that invites them to elaborate, children become comfortable using a rich range of vocabulary and language structures.

Whole EYFS Focus -
Communication and language
is taught through high
quality interactions,
developing continuous
provision throughout the
year responding to the needs
of our children. We have
daily chatty times, develop
PSHE themes in small
groups, use stories, singing,
discrete teaching through
Word Aware, assemblies and
weekly targeted
interventions including
Bucket time, ‘Nellie’ speech
program.

Sharing stories, both
familiar and unfamiliar.
Talking about what we

can remember. Retelling
simple, familiar stories.
Talking about own
experiences.
Thinking about how the
character's experiences
link to our own.

Answering questions.

Developing social
language (e.g. good
morning, good
afternoon).
Short, brief carpet
sessions in key groups.

Reftelling less familiar
simple stories.
Tales toolkit - introduction
to 'Tell a Tale Thursday'.
Helicopter stories
(scribed).
Responding to unfamiliar
stories.
Reftrieving simple
information from stories
(answering questions).
Learning new vocabulary.
Some small whole class
sessions.

Dialogic talk (scaffolded)

Using new vocabulary.
Retelling stories using some
language from the text.
Developing discussion about
a story (Book Talk).
Articulating ideas in
sentences.

Short, whole class sessions
and key group sessions.
Further story invention
development through story
stones and cards.
Describing events in detail
(retelling trip).
Learning rhymes, songs and
poems.

Dialogic talk (supported)

Sustained focus when listening to
a story.

Deep discussion about a story
(Book Talk).
Confidently express personal
views and opinions (about a text).
Sharing ideas and predictions.
Explaining their opinions and
suggestions.

Recalling information and sharing
it confidently.

Creating narratives in role plies
and small world areas.
Dialogic talk (developing
independence)

Developing two-
channel attention.
Actively listening to
other people’s views in
1:1 discussion.
Justifying their
opinions and
suggestions.
Diving deeper into
character
perspectives and
choices.

Using language to link
ideas and previous
learning together.
Dialogic Talk
(increasing
independence)

Telling stories independently
using picture prompts or own
ideas.

Developing detailed
narratives in role-plies and
small world areas.




D LARLY TEARS KEY SKTLLS PROGRESSTON

Autumn

Spring

Curriculum
Enhancement

I wonder what
makes me me?

Whose Claws are

these?

Where do they
belong?

How do you
celebrate?

How do we know it's

winter?
I wonder what
change looks like?

I wonder if it really
happened?

Can any vehicle take
me there?

Summer
What can I do Is land better than
with that? sea?
Do all Super I wonder what lives
heroes wear a in the sea?
cape?

PERSONAL, SOCIAL
AND EMOTIONAL
DEVELOPMENT

Children’s personal, social and emotional development (PSED) is crucial for children to lead healthy and happy lives, and is fundamental to their cognitive
development. Underpinning their personal development are the important attachments that shape their social world. Strong, warm and supportive relationships with
adults enable children to learn how to understand their own feelings and those of others. Children should be supported to manage emotions, develop a positive
sense of self, set themselves simple goals, have confidence in their own abilities, to persist and wait for what they want and direct attention as necessary.
Through adult modelling and guidance, they will learn how to look after their bodies, including healthy eating, and manage personal needs independently. Through
supported interaction with other children, they learn how to make good friendships, co-operate and resolve conflicts peaceably. These attributes will provide a secure
platform from which children can achieve at school and in later life.

MANAGING SELF

SELF -
REGULATION

BUILDING
RELATIONSHIPS

See themselves as an
individual
Begin to understand
what makes them
special and individual
(unigue)
Golden Rules -
developing respect
board to share our role
in the classroom
community.
Building relationships
with adults and peers
Learning new routines
and boundaries
How to deal with
difficult situations
Resilience
Independence

Understanding how we are
similar and different
Having the confidence to
share our own ideas
Naming and taming feelings
and emotions
Celebrating differences
Strategies for turn-taking
and sharing (co-operation)
Kindness Elves (random
acts of kindness)
(Democracy) Marble Jar
vote
Expressing feelings
Managing owh needs

Exploring how characters in
stories might be feeling
and why
Ways to regulate and calm
ourselves in tricky
situations
What makes a good friend?
Caring for animals and
plants and our environment.
Understanding how and why
to say sorry
Considering the feelings of
others
Developing a sense of
community within the
school

Celebrating differences
Respect
Confidence
Caring for our world - is the

world the same for
everyone?
Being assertive in appropriate
ways
Link famous explorers to the
school's values through our
journeys topic. Looking at the
role of Tim Peak in space.

Acts of kindness links o
people who help us.
Celebrate the roles of
others in the community.
Understanding responsibility
and how we can help to look
after each other.
Identify own emotions and
regulate them with
developing independence
Developing a wider sense of
community

Winning and losing (Sports
Day)
Transition - handling
change
Building new relationships
Saying goodbye
Talking about our feelings
Resilience and
perseverance
Personal responsibility
Making healthy choices




LARLY VEARS KEY SKTLLS PROGRESSTON

\ (]
Autumn Spring Summer
Curriculum I wonder what Where do they How do we know I wonder if it What can T do Is land better than
Enh t makes me me? belong? it's winter? really happened? with that? sea?
nhancemen Whose Claws are |How do you I wonder what Can any vehicle Do all Super I wonder what
these? celebrate? change looks like take me there? heroes wear a lives in the sea?
cape?

Physical
development

Fine motor

Continuously check the process
of children's pencil grip and
letter formation, including
directionality. Display the stages
of pen grip for all staff to
develop awareness. Provide extra
help and guidance when needed.

Daily
opportunities
for Fine Motor
Activities

Gross motor

Daily challenge through
continuous provision that
promotes physical play, using
resources that develop core
strength. Regular
opportunities for ‘Tummy
time' write dance, bikes and
trikes and weekly dedicated
PE sessions.

Physical activity is vital in children’s all-round development, enabling them to pursue happy, healthy and active lives. Gross and fine motor experiences develop incrementally
throughout early childhood, starting with sensory explorations and the development of a child's strength, co-ordination and positional awareness through tummy time, crawling
and play movement with both objects and adults. By creating games and providing opportunities for play both indoors and outdoors, adults can support children to develop their core
strength, stability, balance, spatial awareness, co-ordination and agility. Gross motor skills provide the foundation for developing healthy bodies and social and emotional well-
being. Fine motor control and precision helps with hand-eye co-ordination, which is later linked to early literacy. Repeated and varied opportunities to explore and play with small
world activities, puzzles, arts and crafts and the practice of using small tools, with feedback and support from adults, allow children to develop proficiency, control and

confidence.

Large threading, playdough,
chunky brushes.
Drawing pre-writing shapes
with large movements e.g.
chalks, outside painting, tummy
time etc.
Developing beyond whole-hand
grasp.

Large threading, playdough,
chunky or thick brushes,
weaving, clothes pegs.
Large linking blocks (Duplo)
Developing control through
tracing pre-writing shapes.
Some letter writing (hame)

Small threading, playdough,
thick and medium brushes,
weaving, bolts and screws.
Molding malleable materials
e.g. clay.
Learning correct lower-case
letter formation (I, i, t, u, j, v,
r,n,m, h,b,p).

Small threading, playdough,
thick, medium and small

paintbrushes, pegs and board.

Small linking blocks (lego)
Tripod grip (pencil grips to
support chn who need them).
Learning correct lower-case
letter formation (c, a, d, g, q,
o,s,e,f, kv,w,x,z)

Consolidate lower-case letter
formation
Cutting curved lines
Detailed drawings

Forming capital letters

Balance (adventure playground)
Begin to explore simple ways of
moving (walking, running,
crawling).

Lifting and moving objects
outside

Core muscle building
Balance Sweeping and
brushing.
Climbing and balancing (crates
and planks)
Moving in different ways
Wheeled resources (e.g.
scooters, bikes, trikes).
Explore different ways of
moving (jumping, skipping,
rolling).

Core muscle building
Ball skills: pushing, rolling,
throwing and catching.
Obstacle based activities
(under, over, through).
Moving to music in different
ways.

Explore more complex ways of
moving (hopping, galloping,
side-stepping).
Balancing equipment.

Motor planning and co-
ordination: Ball skills: aiming,
kicking, dribbling.
Provide opportunities for
children to, spin, rock, tilt,
fall, slide and bounce.
Challenging wobble boards.

Ball skills
Dance (planned movements
combined together)
Moving with fluidity and
grace.

Races / team games involving
gross motor movements
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LARLY VEARS KEY SKTLLS PROGRESSTON

Autumn

Spring

Summer

Curriculum
Enhancement

I wonder what makes
me me?
Whose Claws are
these?

Where do they belong?
How do you celebrate?

How do we know it's
winter?

I wonder what change
looks like

I wonder if it really
happened?

Can any vehicle take
me there?

What can I do with
that?
Do all Super heroes
wear a cape?

Is land better than
sea?
I wonder what lives in
the sea?

LITERACY

COMPRERENSTON
- DEVELOPING A
PASSTON FOR READING

Children will visit the library
weekly after October half term.
Story telling corners will be inviting
and reflect topic themes and child
interest.

WORD
READING

Children will be working in
different groups for phonics after
assessment. These groups will be
flexible and children will move as

needed to meet their individual
needs. To ensure appropriate
modeling mixed ability groupings
will remain for independent tasks
that allow for concepts to be
revisited and over learning to take
place.

Itis crucial for children to develop a life-long love of reading. Reading consists of two dimensions: language comprehension and word reading. Language comprehension (necessary for both reading and writing) starts from birth. It
only develops when adults talk with children about the world around them and the books (both stories and non-fiction) that they read with them, and enjoy rhymes, poems and songs together. Skilled word reading, taught later,
involves both the speedy working out of the pronunciation of unfamiliar printed words (decoding) and the speedy recognition of familiar printed words. Writing involves transcription (spelling and handwriting) and composition

(articulating ideas and structuring them in speech, before writing)

Joining in with rhymes and
showing an interest in stories
with repeated refrains.
Environment print. Having a
favourite story/rhyme.
Understand the five key
concepts about print: - print
has meaning - print can have
different purposes - we read
English text from left to
right and from top to bottom
- the names of the different
parts of a book
Sequencing familiar stories
through the use of pictures to
tell the story. Recognising
initial sounds that link to
personal significance in some
cases. Name writing activities.
Engage in extended
conversations about stories,
learning new vocabulary.

Retell stories related to events
through acting/role play.
Christmas letters/lists.
Retelling stories using images /
apps. Pie Corbett Actions to
retell the story - Story Maps.
Retelling of stories. Editing of
story maps and orally retelling
new stories. Non-Fiction Focus
Retelling of stories.
Sequence story - use
vocabulary of beginning, middle
and end.

Blend sounds into words, so
that they can read short words
made up of known letter- sound

correspondences.
Enjoys an increasing range of
books

Making up stories with
themselves as the main
character. Encourage children
to record stories through
picture drawing/mark making
for LAs.

Read simple phrases and
sentences made up of words
with known letter-sound
correspondences and, where
necessary, a few exception
words. Read a few common
exception words matched to
RWI. Make the books available
for children to share at school
and at home. Avoid asking
children to read books at home
they cannot yet read

Information leaflets about
animals in the sea/forest
/plants and growing.

Re-read books to build up their
confidence in word reading,
their fluency and their
understanding and enjoyment.
World Book Day

Timeline of how plants grow.

Uses vocabulary and forms of
speech that are increasingly
influenced by their
experiences of books.

They develop their own
narratives and explanations by
connecting ideas or events

Retell a story with actions and
/ or picture prompts as part of
a group - Use story language
when acting out a narrative.
Rhyming words.

Parents reading stories

Can explain the main events of
a story - Can draw pictures of
characters/ event / setting in
a story. May include labels,
sentences or captions.

Can draw pictures of
characters/ event / setting in
a story

Listen to stories, accurately
anticipating key events &
respond to what they hear with
relevant comments, questions
and reactions.

Make predictions

Beginning to understand that a
non-fiction is a non-story- it
gives information instead.
Fiction means story. - Can point
to front cover, back cover,
spine, blurb, illustration,
illustrator, author and title.

Sort books into categories.

Phonic Sounds: listening and
attention skills. Early sound
discretion.

Reading: Some grapheme
recognition e.g. some letters
in their name.

Focus on sound discrimination,
rhythm and rhyme, alliteration
and oral blending and
segmenting.

Phonic Sounds: Develop
teaching of Set 1 sounds RWI.
Targeted rhyme and oral
blending for those needing
this.

Reading: Blending VC then CVC
sounds, rhyming, alliteration,
knows that print is read from

left to right. For tricky red
words such as ‘the' and 'to', use
kinesthetic spelling to develop
automatic recall.

Phonic Sounds: Develop
teaching of Set 1 sounds RWI.

Reading: Blending VC then
CVC. Introducing digraphs and
blending into CVC words. Short

captions and phrases with
known sounds and tricky words.

Phonic Sounds: Develop
teaching of Set 2 sounds RWI.

Reading: Rapidly developing
bank of digraphs. Reading CVC
words confidently and moving

into CCVC / CVCC when
appropriate. Reading simple
sentences with known sounds
and tricky words.

Phonic Sounds: Differentiated
groups: most securing Phase 2.

Reading: Secure knowledge of
most common digraphs. Naming
letters of the alphabet.
Distinguishing capital letters
and lower case letters.
Confidently reading sentences
with known sounds and tricky
words. Some visual word recall
without relying on sounding out.

Phonic Sounds: Differentiated
groups: some entering Phase 3.

Reading: Reading simple
sentences with fluency.
Reading CVCC and CCVC words
confidently.

Transition work with Year 1
staff
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Whose Claws are I wonder what change Can any vehicle take Do all Super heroes I wonder what lives in
these? looks like me there? wear a cape? the sea?

During writing experiences, the role of the educator is to share in the enjoyment and fulfilment of creating texts, as well as scaffold
children’s engagement to develop their emergent literacy skills. There is an importance in demonstration (modelling) and practice for
emergent writing development, children need to observe and experiment with the processes used by a competent writer. Talk for
writing helps children to organise what they would like to say and how they can structure their writing, whilst developing their
vocabulary. Writing involves transcription (spelling and handwriting) and composition (articulating ideas and structuring them in

speech, before writing).

WRITING

Recognise the link to physical
development and the
provision in place to support
letter formation and
sustainability in writing.
Provide purposeful contexts
for mark making and writing.
Display mark making weekly
on our ‘WOW’ boards to
promote writing in a positive
way.

Only ask children to write
sentences when they have
sufficient knowledge of letter-
sound correspondences.

Dominant hand, tripod grip,
mark making, giving
meaning to marks and
labelling. Shopping lists,
Writing initial sounds and
simple captions.

Use initial sounds to label
characters / images.

Story Mountain: Character,
Setting, Problem, Solution.
Name writing, labelling using
initial sounds, story scribing.
Retelling stories in writing
area. Help children identify
the sound that is tricky to
spell. Sequence stories.
Cards and gift tags.
Christmas lists.

Writing some of the tricky
words such as |, go, to, the,
no. Writing CVC words,
Labels and captions using
CVC words. Short speech
bubbles. Character
descriptions. Helicopter
stories. Speech bubbles.

Creating own stories, writing
captions and labels, writing
simple sentences. Writing
short sentences to
accompany helicopter story
plans. Recycle posters.
Easter cards.

Writing for a purpose in role
play using phonetically
plausible attempts at words,
beginning to use finger
spaces. Form lower-case
letters correctly. Thought
bubbles. Posters. Letters.

Story writing, writing
sentences using a range of
tricky words that are spelt
correctly. Beginning to use

full stops, capital letters and
finger spaces.
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these? looks like me there? wear a cape? the sea?

MATHS

“Without
mathematics,
there’s nothing
you can do.
Everything
around you is
mathematics.
Everything
around you is
numbers.” —
Shakuntala
Devi

Developing a strong grounding in number is essential so that all children develop the necessary building blocks to excel mathematically. Children should be able to count confidently, develop a deep
understanding of the numbers to 10, the relationships between them and the patterns within those numbers. By providing frequent and varied opportunities to build and apply this understanding - such as
using manipulatives, including small pebbles and tens frames for organising counting - children will develop a secure base of knowledge and vocabulary from which mastery of mathematics is built. In
addition, it is important that the curriculum includes rich opportunities for children to develop their spatial reasoning skills across all areas of mathematics including shape, space and measures. It is
important that children develop positive attitudes and interests in mathematics, look for patterns and relationships, spot connections, ‘have a go’, talk to adults and peers about what they notice and not
be afraid to make mistakes.

Sharing stories about
number
Singing number based
nursery rhymes
1 - 1p, the oneness of one,
circles, 1 o’clock.
2 — 2p, the twoness of two,
2 o’clock, making and

breaking 2, 2-step patterns.

3 — the Threeness of three,
3 o’clock, 3-step patterns,
making and breaking 3.
Subitising to 3 — known
layouts, unfamiliar layouts,
subsets, fives frames.
Ordering numbers to 3.

4 — the fourness of 4.
Square numbers. 4 o’clock.
Quadrilaterals. 4 on a fives
frame. Making and breaking

4.
Subitising to 4.
Ordering numbers to 4.

5 — the fiveness of 5. 5p. 5
o’clock. Making and
breaking 5. Pentagons.
Counting to and from 5.
Subitising to 5.
Ordering numbers to 5.
One more and one less to 5.
More, fewer and less.

0 — the concept of 0.
Greater than and less than.
Making and breaking 5.

6 — counting to and from 6,
hexagons, subitising 6 on a
dice, practically making and
breaking of 6, 6 into equal
groups, factors of 6, 6
o’clock.

7, 8, 9 — counting to and
from, o’clock, one more and
one less, practically making
and breaking.

9 — square numbers,
partitioning into equal
groups.

Mental recall of number
bonds to 5.

Number sense: Subitising.

10 — counting to and from
10, 10=10*1, one more and
one less, making and
breaking 10.

Odd and even numbers.
Doubles and halves.
Greater than and less than.
Mental recall of number
bonds to 5.

Number sense: Making and
breaking to 5.

Making and breaking to 5
and 10.
Mental recall of number
bonds to 10.

11-20: ten and more,
arrays, rectangular and
square numbers, doubles
and halves, sharing equally.
Problem solving.
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I wonder what makes

Where do they belong?

How do we know it's

I wonder if it really

What can I do with

Is land better than

UNDERSTANDING THE
WORLD

PASTAND PRESENT

PEOPLE AND CULTURES

THE NATURAL WORLD

Children will participate in regular
sensory walks to observe, reflect
and discuss changes in the season
and environment as they naturally
occur. They will be encouraged to
collect items that represent the
natural world on these walks to
develop their understanding.

Understanding the world involves guiding children to make sense of their physical world and their community. The frequency and range of children's personal experiences increases their knowledge and
sense of the world around them - from visiting parks, libraries and museums to meeting important members of society such as police officers, nurses and firefighters. In addition, listening to a broad
selection of stories, non-fiction, rhymes and poems will foster their understanding of our culturally, socially, technologically and ecologically diverse world. As well as building important knowledge, this

extends their familiarity with words that support understanding across domains. Enriching and widening children’'s vocabulary will support later reading comprehension.

How have we and our families
changed over time?
Think about memory and

How are we similar and
different to people in our class?
Share stories from different

Link to new and old trees in our
local environment
Paper to tree investigation

Famous explorers - Bear Gryls

Looking back in time at
dinosaurs exploring extinction

How have comic books changed
over time? Sequence artwork in
time order.

Real life superheroes - photos

Explore idea of change in the
future - what can I do now
that I couldn't - how will T

change into year 1?

identify a special memory. time periods. Re-purpose Sticks and natural
Explore how we are similar and | Use stories to explore fact vs objects or pictures to sequence and
different to people in our school fiction. discuss.
community. Ask questions to find out more ‘Interview' superheroes from
about real people from books. the past.
Specialness - bible stories Transition: Concept- looking

Celebrations -Harvest
Birthdays

Celebrations
Jesus' birth

Small focus:
Diwali
Christmas

Themed Week: Chinese New
Year Celebration Day (15t Feb)
Celebration
Eggs as a sign of new life
New Life (Easter)

Den’s and shelters - Do we all
have a place to stay warm?

Small focus: Mother's Day

Stories Jesus told (The Lost
Sheet, The Little Gate, The
House on the Rock).
Comparison: The Ants and the
Crying Camel

forward
Pirates next door - explore
empathy.

Celebration: Start of Ramadan
Eid

Investigating the Egg, testing
the egg. Looking at the school
environment - where is the
best place to keep the egg
safe?

What is the world and who
lives in it?

Which animals are in forest /
sea? How have they adapted
to survive?

What is the world and who
lives in it? - understand that
people live in different
countries
How is life different in
different countries? Look at
stories, photos, videos, visits?
Skype?

Stories from other countries
- how are they similar and
different to us?

Cut open different fruits and
talk about what they see before
they are used for printing.

Explore ice melting and freezing
and how the grounds change in
the seasons.

Explore life cycles and the
changes that occur.

Where else in the world could
we live?

Look at and create a simple map
- maps of the woods, story
maps, local area maps.
Look at photos of woods and
contrast to other local areas
e.g. beach, town, cities etc.
Share stories with different
woodland settings - what do we
learn about woods?

Explore and describe some
different occupations from our
local community.

Share recycling plant
information - benefits to our
world. Begin to think about
climate change and how we can
help the natural world.

Share ideas of 'special - are we
all special for the same reason?

Making superhero clothing -
strong materials/waterproof
clothing

Describe how change is
different for different people
and that changes can also be es.
How are forests / sea different
from each other and different
from here?

How is life different / the same
to here?

Comparisons of land and sea.
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Whose Claws are
these?

Where do they belong?
How do you celebrate?

How do we know it's
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I wonder what change
looks like?

I wonder if it really
happened?

Can any vehicle take
me there?

What can I do with
that?
Do all Super heroes
wear a cape?

Is land better than
sea?
I wonder what lives in
the sea?

EXPRESSIVE ARTS
AND DESIGN

CREATING WITH MATERIALS

BEING IMAGINATIVE AND
EXPRESSIVE

Alongside continuous
provision opportunities,
children will be supported to
complete a half-termly art
project to develop a specific
art skill.

The development of children’s artistic and cultural awareness supports their imagination and creativity. It is important that children have regular opportunities to engage with the arts,
enabling them to explore and play with a wide range of media and materials. The quality and variety of what children see, hear and participate in is crucial for developing their
understanding, self-expression, vocabulary and ability to communicate through the arts. The frequency, repetition and depth of their experiences are fundamental to their progress in
interpreting and appreciating what they hear, respond to and observe.
Give children an insight into new musical worlds. Invite musicians in to play music to children and talk about it. Encourage children to listen attentively to music. Discuss changes and
patterns as a piece of music develops.

Drawing and painting,
exploring a variety of
media
Mark-making on
different papers and
textures

Drawing a person
following simple, step-by
step instructions.

Collage tiles
Creating clay bears.

Combining 3D media to
create models.
Learning joining

techniques such as tape

and glue.
Exploring planning a
piece of art before
creating it.
Creating collaboratively.
Exploring art around the
world.

Making informed choices
about colour and
texture.
Exploring a variety of
materials including paper
and fabric.

Learning joining
techniques such as
flanging and L-Braces.
Printing
Planning and refining
before beginning a
project.

Using a range of tools.
Building on previous
ideas and learning.

Transient art: creating
abstract images using
natural materials.
Extending prints, looking
closely at shape and
pattern.

Refining colour mixing
techniques.
Mixing colours to match
specific ideas.
Comparing and
contrasting artwork.
Creating a collage: Henri
Matisse

Moving part pictures
Creating junk model
vehicles (link to people
who help us)
Learning joining
techniques such as slots,
tabs, split-pins and
treasury tags.

Observation drawing

Returning to and building
on previous work.
Looking closely at what
they can see and
recreating it.
Adding detail.




